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Pupil premium strategy statement

This statement details our school’s use of pupil premium funding to help improve the attainment

of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year
and the effect that last year’s spending of pupil premium had within our school.

School overview

Detail Data

School name Cutnall Green C of E
Primary School

Number of pupils in school 136

Proportion (%) of pupil premium eligible pupils (12.5%) 17 pupils

Academic year/years that our current pupil premium September 2022 —

strategy plan covers (3 year plans are recommended) September 2025

Date this statement was published September 2023

Date on which it will be reviewed December 2024

Statement authorised by Ben King

Pupil premium lead

Augustus Pates

Governor / Trustee lead

Alan Gaunt

Head Teacher Strategic Lead

Karen Banford

Funding overview

Detail Amount
Pupil premium funding allocation this academic year £32,255
Recovery premium funding allocation this academic year £0

Pupil premium funding carried forward from previous £0
years (enter £0 if not applicable)

Total budget for this academic year £32,255

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year




Part A: Pupil premium strategy plan

Statement of intent

MAT INTENT:

All schools within The Rivers C of E MAT have prioritised provision and outcomes for all
vulnerable pupils (disadvantaged and SEND) during 2022-23.

Aims:

v" To improve outcomes for all pupils with disadvantages so that the proportion of pupils
attaining ARE or better in RWM combined compares favourably to pupils with disad-
vantages and pupils with no disadvantages nationally

v" To improve attendance for all pupils with disadvantages across the MAT so that attend-
ance figures compare favourably to non-pupils with disadvantages

Cutnall Green C of E Primary School Intent:

At Cutnall Green C of E Primary School, we are committed to all pupils making good or better
progress from their relative starting points so that pupils attain age-related standards or
greater, whether they are categorised as pupils with disadvantages or pupils with no disad-
vantages.

Aims:

To improve outcomes for all pupils with disadvantages so that:

e The proportion of pupils attaining ARE or better in RWM combined compares
favourably to pupils with disadvantages and pupils with no disadvantages nationally.

e The increased gap between pupils with disadvantages and pupils with no
disadvantages in reading, writing and mathematics significantly closes.

To improve attendance for all pupils with disadvantages at Cutnall Green so that

e Overall attendance improves and is, at least, in line with the national figure for all
pupils.
e Persistent absence reduces significantly.

To ensure all pupils with disadvantages receive the appropriate mental health and well-being
support so that:

e They engage in their learning and as a result attainment improves and they make at
least good progress.

To ensure any language barriers faced by pupils with disadvantages are addressed with
urgency from the start.




To achieve the aims, the following steps will be taken:

e Ensure that teaching and learning opportunities meet the needs of all the pupils.

e Ensure that appropriate provision is made for pupils who belong to vulnerable groups,
this includes ensuring that the needs of pupils with social disadvantages are adequately
assessed and addressed.

e When making provision for socially disadvantaged pupils, we recognise that not all pu-
pils who receive free school meals will be socially disadvantaged.

¢ We also recognise that not all pupils who are socially disadvantaged are registered or
qualify for free school meals.

o We reserve the right to allocate the Pupil Premium funding to support any pupil or
groups of pupils the school has legitimately identified as being socially disadvantaged.

e Pupil premium funding will be allocated following a needs analysis which will identify pri-
ority classes, groups or individuals. Limited funding and resources mean that not all
children receiving free school meals will be in receipt of pupil premium interventions at
one time but their needs will be considered equitably.

Key Principles

We will:

o Ensure all teaching is good or better thus ensuring that the quality of teaching experi-
enced by all children is improved.

e Continue to deliver a revised curriculum, ensuring an ambitious curriculum is provided
for all.

e Allocate specific targeted interventions to support the rates of attainment and pro-
gress.

e Ensure our work through the pupil premium will be aimed at accelerating progress,
moving children to at least age-related expectations.

e Ensure pupil premium resources are to be used to target pupils who have the potential
to attain above-expected levels on Free School Meals so that they achieve greater
depth in subjects or High Scores in SATs

e Give additional learning support, when needed.

e Support parents financially so that pupils can take part in activities, educational visits
and residentials.

e Ensure children have first-hand experiences to use in their learning in the classroom.

e Access Behaviour and SEMH support, for example, counselling and nurture interven-
tions provided by a trained counsellor and a learning mentor.

e Monitor, track and challenge attendance concerns with support from the SLT named at-
tendance leader.

The percentage value of a single disadvantaged pupil at Cutnall Green C of E Primary School
can vary between 10% (2/20) in Year 2 to 28% (2/7) in Year 5, so caution must be exercised
when comparing data to the national figures whether they be for pupils with disadvantages or
pupils that are not disadvantaged.




Challenges

This details the key challenges to achievement that we have identified among our disadvantaged
pupils.

Challenge | Detail of challenge
number

1 Some pupils have fallen behind in Reading, Writing and Mathematics as they
have lower expectations of themselves as learners; they lack confidence to
contribute in class and often do not have a growth mindset. These children of-
ten have poorer metacognitive skills than other pupils and don’t understand
how they learn best.

2 Often pupils who receive the Pupil Premium entitlement are also pupils with
SEND or children with 1 or more ACE; they often have more complex needs
that can have an adverse effect on their learning.

3 Some of our pupils with disadvantages suffer issues relating to mental health
and well-being and some come from families where there is a history of poor
mental well-being that is impacting on their mental health and well-being.

4 Some of our Pupil Premium pupils have poor attendance.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan, and how
we will measure whether they have been achieved.

Intended outcome Success criteria
To achieve and sustain improved attendance | T0 reduce PA rate from 23.8% to less than
for all pupils, particularly our pupils with 15% by July 2024.
disadvantages. To reduce PA rate from @15% to less than

10% by 2025.

To secure a whole school attendance rate of
98% by July 2025.

To narrow the attainment gap for pupil Gap compared to pupils nationally to reduce

premium maths, reading and writing by at least 15% by 2024 in reading, writing

outcomes. and maths.

To achieve and sustain improved wellbeing Sustained high levels of wellbeing demon-

for all pupils in our school, particularly our strated by:

pupils with disadvantages. e (ualitative data from pupil voice, pupil
and parent surveys and teacher observa-
tions

To carry out a baseline assessment using
motional and implement identified support
plans.

e a significant increase of participation in
enrichment activities, particularly among
disadvantaged pupils.

e motional analysis demonstrates pupils’
well-being is improving

e attendance improves and subsequently
pupil outcomes




To provide access to a wide range of
enrichment experiences both in and out of
school.

To increase the number of pupil premium
children attending after school club
provision and external trips by July 2024 to
100%

Improved oral language skills and vocabulary
among disadvantaged pupils.

Assessments and observations indicate
significantly improved oral language among
disadvantaged pupils. This is evident when
triangulated with other sources of evidence,
including engagement in lessons, book
scrutiny and ongoing formative assessment.

The proportion of disadvantaged pupils
attaining expected in reading and writing to
increase by at least 20% by July 2024 and
by 25% in 2025.




Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding) this
academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £

Activity Evidence that supports this approach Challenge
number(s)
addressed

To continue to Ensuring an effective teacher is in front of every class, 1.2 4

implement coaching | and that every teacher is supported to keep improving, is Y

and mentoring for the key ingredient of a successful school and should

all teaching and rightly be the top priority for Pupil Premium spending.

learning support High quality teaching EEF

staff.

To continue to Phonics approaches have a strong evidence base indicat- | 1 2 4

develop phonics ing a positive impact on pupils, particularly from disadvan- Y

CPD for all staff taged backgrounds. Targeted phonics interventions have

been shown to be more effective when delivered as regu-

Roll out RWI Phon- | lar sessions over a period up to 12 weeks:

ics Phonics | Toolkit Strand | Education Endowment Founda-

tion | EEF

To continue to em- | In-house evidence that supports the need for action: 1.2 4

bed the Mastering Assessments and observations indicate a lack of solid Y

Number Pro- number sense, including fluency and flexibility with num-

gramme in years R | ber facts, which will have a lasting impact on future learn-

to 2 This pro- ing for all children. This is especially evident from Recep-

gramme will de- tion through to the end of KS1 and in general, are more

velop skills and vo- | prevalent among our disadvantaged pupils than their

cabulary gaps peers.

among many disad- | Research evidence that supports approach:

vantaged pupils. The DfE non-statutory guidance has been produced in

conjunction with the National Centre for Excellence in the
Teaching of Mathematics, drawing on evidence-based ap-
proaches: Maths_guidance_KS_1 and_2.pdf (publish-
ing.service.gov.uk) The EEF guidance is based on a
range of the best available evidence: Improving Mathe-
matics in Key Stages 2
To develop feed- Providing feedback is well-evidenced and has a high im- 1,2,3,4

back and assess-
ment.

pact on learning outcomes. Effective feedback tends to fo-
cus on the task, subject and self-regulation strategies: it
provides specific information on how to improve (+6
months).

Teacher Feedback to Improve Pupil Learning EEF



https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/feedback?gclid=EAIaIQobChMInOCN4O-f9AIViaztCh3ZEAtSEAAYASAAEgJkF_D_BwE

Improve the quality
of social and emo-
tional learning by
ensuring Jigsaw is
implemented into
routine educational
practices, sup-
ported by profes-
sional development
and training for
staff.

In-house evidence that supports the need for action: The
need for a spiral curriculum that covers the three strands
of PSHE with areas revisited each year to develop exist-
ing knowledge and skills covering statutory RSE
Research evidence that supports approach:

There is extensive evidence associating childhood social
and emotional skills with improved outcomes at school
and in later life (e.g., improved academic performance, at-
titudes, behaviour and relationships with peers):
EEF_Social_and_Emotional_Learning.pdf (educationen-
dowmentfoundation.org.uk).

1,2.,3,4

Improve the quality
of social and emo-
tional (SEL) learn-

ing.

SEL approaches will
be embedded into
routine educational
practices and sup-
ported by profes-
sional development
and training for
staff.

There is extensive evidence associating childhood social
and emotional skills with improved outcomes at school
and in later life (e.g., improved academic performance, at-
titudes, behaviour and relationships with peers):

EEF _Social and Emotional Learning.pdf(educationen-
dowmentfoundation.org.uk)

2,3,4

Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budgeted cost: £

Activity Evidence that supports this Challenge number(s)
approach addressed
Additional phonics Phonics approaches have a strong evi- 1,2. 4
sessions targeted at dence base indicating a positive impact
pupils with on pupils, particularly from disadvan-
disadvantageswho taged backgrounds. Targeted phonics
require further phonics interventions have been shown to be
support. more effective when delivered as regu-
lar sessions over a period up to 12
weeks:
Phonics | Toolkit Strand | Education En-
dowment Foundation | EEF
Maths interventions: Evidence consistently shows the positive | 1 2 4
impact that targeted academic support
can have, including for those pupils who



https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/

Numbots and TT Rock-
stars. The aim is to: de-
velop basic number
skills; develop positive
attitudes towards maths;
to close identified gaps
in learning in maths; and
to build confidence and
self-esteem

are not making good progress across the
spectrum of achievement.
Targeted Academic Support EEF

To continue to employ a | Tuition targeted at specific needs and 1,2,3,4
HLTA/ +1 to deliver knowledge gaps can be an effective
high quality method to support low attaining pupils
interventions or those falling behind, both one-to-
one:
One to one tuition | EEF (educationen-
dowmentfoundation.org.uk)
And in small groups:
Small group tuition | Toolkit Strand | Ed-
ucation Endowment Foundation | EEF
Continue Lexia Core 5 Oral language interventions can have a 1,2,3,4

to improve listening,
narrative and vocabu-
lary skills for pupils with
disadvantageswho have
relatively low spoken
language skills.
WellComm and Early
Talk Boost

positive impact on pupils’ language
skills. Approaches that focus on speak-
ing, listening and a combination of the
two show positive impacts on attain-
ment:

Oral language interventions | EEF (edu-
cationendowmentfoundation.org.uk)

Wider strategies (for example, related to attendance, behaviour,
wellbeing)

Budgeted cost: £

Activity Evidence that supports this

approach

Challenge
number(s)
addressed

There is extensive evidence associating
childhood social and emotional skills
with improved outcomes at school and
in later life (e.g., improved academic
performance, attitudes, behaviour and
relationships with peers):

EEF Social and Emotional Learn-
ing.pdf(educationendowmentfounda-

1-2-1 pastoral support 2,3, 4

In-house evidence that supports the

Target parents of pupils !
need for action:

whose attendance is

1,2,3,4

9


https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/2-targeted-academic-support
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf

below 93% and
formulate action plans,
Monthly meetings to
monitor Home visits,
Breakfast club places
offered, Collection of
pupils, Holiday Club
places offered, CPOMS
monitoring. Pastoral
support in place for
families which need it.

Monthly meetings to monitor Home vis-
its,

Breakfast club places offered, Collection
of pupils,

Holiday Club places offered, CPOMS
monitoring.

Pastoral support in place for families
which need it.

Research evidence that supports ap-
proach: EEF: Parental engagement +4

NHS Mental Health
team

WEST Team delivering a menu of sup-
port with targeted children and their par-
ents/ carers.

Our Services | Herefordshire and
Worcestershire Health and Care NHS
Trust (hacw.nhs.uk)

Learning mentor There is extensive evidence associating | 1 2 34
childhood social and emotional skills
with improved outcomes at school and
in later life (e.g., improved academic
performance, attitudes, behaviour and
relationships with peers):
EEF Social and Emotional Learn-
ing.pdf(educationendowmentfounda-
tion.org.uk
Embedding principles of | The DfE guidance has been informed by | 4
good practice set out in engagement with schools that have sig-
the DfE’s Improving nificantly reduced levels of absence and
School Attendance ad- persistent absence.
vice. Improving School Attendance
New SLT structure will
have attendance at stra-
tegic level with SLT
member named for at-
tendance.
Contingency fund for Based on our experiences and those of 2.3 4
acute issues. similar schools to ours, we have identi-
fied a need to set a small amount of
funding aside to respond quickly to
needs that have not yet been identified.
25% subsidy for pupils You consistently promote the extensive 23,4

with disadvantagesto
experience wider curric-
ular visits and experi-
ences.

personal development of your pupils.

You go beyond the expected, so that pu-
pils have access to a wide, rich set of ex-
periences. Opportunities for pupils to de-
velop their talents and interests are of ex-
ceptional quality

There's a strong take-up by pupils of the
opportunities provided. The most pupils

10



https://www.hacw.nhs.uk/services/service/wellbeing-and-emotional-support-teams-in-schools-157/#service-information-for-professionals-tab
https://www.hacw.nhs.uk/services/service/wellbeing-and-emotional-support-teams-in-schools-157/#service-information-for-professionals-tab
https://www.hacw.nhs.uk/services/service/wellbeing-and-emotional-support-teams-in-schools-157/#service-information-for-professionals-tab
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities

with disadvantagesconsistently benefit
from this excellent work

You provide these rich experiences in a
coherently planned way, in the curricu-
lum and through extra-curricular activi-
ties, and they considerably strengthen
your school’s offer

The way you go about developing pupils’
character is exemplary and is worthy of
being shared with others

Education Inspection Framework

Total budgeted cost: £
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https://www.gov.uk/government/publications/education-inspection-framework

Part B: Review of outcomes in the previous academic
year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021
academic year.

Due to COVID-19, performance measures have not been published for 2020 to 2021,
and 2020 to 2021 results will not be used to hold schools to account. Given this, please
point to any other pupil evaluations undertaken during the 2020 to 2021 academic year,
for example, standardised teacher administered tests or diagnostic assessments such
as rubrics or scales.

If last year marked the end of a previous pupil premium strategy plan, what is your
assessment of how successfully the intended outcomes of that plan were met?

Aims Outcome

To achieve and sustain 2021-2022 - 91.48%
improved attendance for 2022-2023 - 93.67%
all pupils, particularly our

pupils with Attendance for PP children has increased.
disadvantages.

To narrow the attainment | Attainment July 2022

gap for pupil premium Maths Non- PP 69.23% PP 60% at ARE and above 9.23%
maths, reading and Reading Non-PP 75.09% PP 70% at ARE and above 5.09%
writing outcomes. Writing Non-PP 71.16% PP 60% at ARE and above 11.16%

Attainment July 2023

Maths Non- PP 81.94% PP 75% at ARE and above 6.9%
Reading Non-PP 93.06% PP 83.33% at ARE and above 9.73%
Writing Non-PP 83.34% PP 58.33% at ARE and above 25.01%

To achieve and sustain PP children assessed using Motional. 25% children showed significant
improved wellbeing for all improvement in their personal, emotional and social wellbeing.

pupils in our school,
particularly our pupils
with disadvantages.

To carry out a baseline
assessment using
motional and implement
identified support plans.

To provide access to a A high proportion of children engaged with clubs offered.
wide range of enrichment | Opportunities were offered within the school day to ensure
experiences both in and PP children’s participation. Club/ trips paid for from PP
out of school. monies when required.
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Improved oral language
skills and vocabulary
among disadvantaged

pupils.

Oracy 21 Focus project, subject specific working walls with
widgets and AfL cups has had significant impact on PP
children’s use of Tier 2 and Tier 3 vocabulary.

Externally provided programmes

Please include the names of any non-DfE programmes that you purchased in the
previous academic year. This will help the Department for Education identify which ones

are popular in England

Programme

Provider

Service pupil premium funding (optional)

For schools that receive this funding, you may wish to provide the following information:

Measure

Details

How did you spend your service pupil
premium allocation last academic year?

What was the impact of that spending on
service pupil premium eligible pupils?
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Further information (optional)

Use this space to provide any further information about your pupil premium strategy.
For example, about your strategy planning, or other activity that you are implementing
to support disadvantaged pupils, that is not dependent on pupil premium or recovery
premium funding.

Glossary
Abbreviations Meaning
MAT Multi Academy Trust
ARE Age Related Expectation
ARE+ Above Age Related Expectations
RWM Reading, Writing, Mathematics
SEND Special Educational Needs and Disabilities
PP Pupil premium
SAT Standard Assessment Test
EYFS Early Years Foundation Stage
KS1 Key Stage 1
KS2 Key Stage 2
PSC Phonics Screening Check
GD Greater Depth
AH Assistant Head teacher
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